Approach to Inclusion
March 2019

Principles Underpinning the Astrea Approach to Inclusion
The inclusion focus for Astrea is concerned particularly on those groups of learners who may have
been marginalised historically or who have underachieved or who are currently underachieving,
when compared to their peers. For us, educational inclusion is about providing equal opportunities
for all learners, whatever their age, gender, ethnicity, impairment, attainment or background.
All learners have the same common entitlement to a broad and balanced academic and social
curriculum, which is accessible to them, and enables them to be fully included in all aspects of
academy life.
The Astrea mission, ‘Inspiring beyond Measure’, reflects the belief that an exceptional education for
all is rich and empowering beyond the narrow confines of formal examination success. The vision for
inclusion reiterates this mission, acknowledging that an exceptional education will provide a rich and
empowering experience, which produces success through wider and academic outcomes and where
‘success’ is defined in terms of the individual learner.
The approach to inclusion is underpinned by the core values of Astrea, which also make clear the
standards of expectation for academies during audit and review:
Responsibility
and Leadership

Honesty and
Integrity

Collaboration
and Inclusion

Enjoyment and
Innovation

Aspiration and
Development

Expertise of the Team
The team is led by Dr Nicola Crossley, Executive Director of Inclusion, whose experience spans
primary, secondary, mainstream and specialist provision. Her specialist interest areas are Autism and
Social, Emotional and Mental Health (SEMH). She is a trained Pupil Premium Reviewer and was a
contributor to the development of the Whole School SEND (WSS) MAT SEND Review Framework.
She has previous experience as a Consultant Principal to two Special Academies and as a School
Inspector and has written and led leadership development training for middle and senior leaders in
Primary, Secondary and Special education in England, Wales and Jersey.
Nicola is currently a peer reviewer for the International Journal of Innovation in Education and is coauthoring a guide to inclusion with Professor Des Hewitt of the University of Warwick, which is
anticipated to be published by Routledge, as part of the NASEN series, in 2020.
Nicola Law, Deputy Director of Inclusion, is also the Safeguarding Lead for the Trust and an
Intermediate Team Teach trainer for the Trust. Her experience spans primary, secondary and

specialist provision. Her specialist interest areas are Safeguarding, Child Protection and Attendance.
She has previous experience as an SLE for Safeguarding and Attendance, as well as experience in
working with young carers; particularly around supporting those where substance abuse and mental
health were of a concern. Nicola has written and led leadership development training for DSLs,
Attendance Leads and Family Support Workers, is a trained Parenting Practitioner and is a regular
speaker at Safeguarding conferences.
National Leader of Inclusion, Jenni Machin, has experience across primary, secondary, mainstream
and specialist provision. Her specialist interest areas are Autism and Cognition and Learning. She has
previous experience as a Senior Leader, including as a SENCO, and has also written and led leadership
development training for SENCOs and Pupil Premium Leads in primary, secondary and specialist
provision and is a regular speaker at SEND conferences.
Naomi Reed, Specialist Leader of SEND, is also an Intermediate Team Teach trainer for the Trust. She
possesses a wealth of experience in behaviour and SEMH; particularly from a primary perspective,
however her experience spans primary, secondary and specialist provision. She was the 2015
Education Business Awards Leadership winner for SEND and Inclusion, sponsored by NASEN, and is a
regular speaker at SEMH conferences. She also has previous experience as chair of the SEMH panel
for a number of Local Authorities.
The roles and responsibilities of the wider team are described below:
Nicola Crossley, Executive Director of Inclusion
To provide oversight and strategic leadership of the whole Inclusion Team, through clear
direction and support to team members and sourcing new opportunities, which lead(s) to the
improvement of academic and wider outcomes for all vulnerable learners, including those who
are disadvantaged, those with SEND, those who have English as an additional language and
those who are more able.

Nicola Law, Deputy Director of Inclusion (Safeguarding)
To provide specialist advice and guidance to all representatives of the
Trust, including Trustees, on all areas of Safeguarding, ensuring policy
into practice leads to the highest standards of care are delivered across
all academies. To deputise in the absence of the Executive Director.

Rosie Selman, Safeguarding Officer
To provide support to academies so
that practice leads to the effective
safeguarding of all pupils across the
Trust.

Louise Champeau, EWO for the
Dearne
To provide support to academies in
the Dearne so that attendance
improves and persistent absenteeism
reduces for all pupils.

Jenni Machin, National Leader Inclusion
To provide specialist advice and guidance to all academies through
effective quality assurance and review and through the delivery of
high quality LPD, which ensures accelerated improvements in
academic outcomes for all vulnerable learners.

Naomi Reed, Specialist Leader of SEND
To provide specialist support to classroom teachers and SENCOs so
that the attainment and progress of learners with SEND improves
and so that the gap between them and their peers reduces.

Learning and Professional Development Offer
In fulfilling our moral purpose, we provide a comprehensive offer of learning and professional
development opportunities for all colleagues, which has been developed as a result of feedback from
individual academies and an understanding of the needs of the Trust more widely.
An extract from the Inclusion section of the Learning and Professional Development brochure is
shown below, with delivery replicated across both the South Yorkshire and Cambridgeshire hubs,
thus ensuring all colleagues are able to access a high-quality offer:

We host termly cluster and network meetings for: Designated Safeguarding Leads; SENCOs; and
Pupil Premium Coordinators, which offer key opportunities for networking and sharing best practice
within the Trust. We also host an Attendance Working Party, which aims to support the
development of innovative approaches to improving attendance and a Parent Partnership Forum,
which aims to improve collaboration and partnership working with parents and carers.
New for 2018/19, we have also established a Behaviour Working Group Party and a Thrive
Practitioners’ Forum, designed to support research and development in positive behaviour
management.
As a result of monitoring, evaluation and quality assurance undertaken, we identified that the quality
of training by external providers, in the positive handling and safe restraint of learners, was not of a
high enough standard, therefore both the Deputy Director of Inclusion and the Specialist Leader of
SEND have undertaken training to become ’Team Teach’ registered trainers. In this way, we can be
assured of the quality and consistency of provision across all academies.
Finally, each year we host the National Inclusion Conference, in partnership with leading universities.
This is a key event of the year, providing opportunities for networking and sharing best practice
outside the Trust. This year presenters included: Dr Luke Beardon, Senior Lecturer in Autism at
Sheffield Hallam University; Natalie Packer, author of The Perfect SENCO and The Teachers’ Guide to
SEN; and David Bartram OBE, author of Great Expectations: Leading an Effective SEND Strategy.

Strategic Model of Support
Astrea is a growing Trust and as such the Inclusion team has to be flexible in its approach; responding
to the needs of individual academies, whilst also considering the strategic direction of inclusion
across the Trust, which is both effective and sustainable.
To address this need, the Strategic Model of Support has been created to ensure there is clarity for
academies in determining the level of support available throughout the year and according to each of
the key areas of Safeguarding, SEND and Pupil Premium
The Inclusion model of support aligns with the Trust-wide academy improvement model and ensures
that appropriate support is provided to academies, according to need; it is underpinned by Sir David
Carter’s approach to system leadership and the four phases of academy improvement, with all
academies categorised accordingly to inform planning and support.
An example for Pupil Premium and Safeguarding is provided below:

Expectations of all Academies
At the heart of educational inclusion is provision which meets the needs of all learners. With this in
mind, all academies are committed to providing:
•
•
•
•

Quality First Teaching (QFT) which meets the needs of all learners and which is appropriately
differentiated;
Effective systems for tracking and monitoring progress, so that early intervention can address
gaps in learning; this includes, but is not exclusive to, monitoring and evaluation through
learning walks and work scrutiny, across all pupil groups;
Opportunities to extend and challenge all learners, so that they can achieve their potential;
and
Effective lines of communication between home and academy, so that through collaboration,
a shared understanding of ‘what success looks like’ is achieved for each learner and their
family.

The effectiveness with which academies meet these expectations is explored through monitoring and
evaluation undertaken by the team throughout the year.

Standardisation
Whilst we acknowledge the individuality of each academy within the Trust, a standardised approach
to key systems and processes strengthens our approach to inclusion and produces faster
improvements to the learning experience, academic and wider outcomes, for vulnerable learners.
With this in mind, and having considered evidence from practice, we have produced standardised
templates for academies, covering a range of areas; some examples of which are provided in
appendix 1 (SEND Teacher Referral Form), appendix 2 (SEND Learning Walk), appendix 3 (TA
Learning Walk), appendix 4 (Pupil Premium Rationale Evidence).
Templates are available to support leaders of SEND, Pupil Premium, EAL and the more able and thus
provide academies with a toolkit to support their own effectiveness in monitoring and evaluation.

Financial Accountability and Impact
It is an expectation of all academies that SENCOs and Pupil Premium Coordinators are able to
articulate how additional funding has been spent and with what impact. In order to manage this
effectively, the Inclusion team works closely with the Finance team to monitor income and
expenditure.
The Inclusion team supports academies in the development and maintenance of fully-costed
Provision Maps for both SEND and Pupil Premium, which provide evidence of spend at both an
intervention and pupil level; in this way academies are better able to evaluate impact and make
informed decisions about future provision.
In addition, the development of a Vulnerability Dashboard and Register of Primary Need, provided in
appendix 5, ensures leaders can be held to account for the use and impact of spend for both SEN
Notional Funding and the Pupil Premium.

Compliance
One of our key aims is to develop ‘experts from within’; specialist practitioners who have the
knowledge, understanding and skills needed to support both the vulnerable learners we serve and
the colleagues we support. However; accountability through performance measures and external
inspection are a key feature of the education system and therefore it would be remiss of us to not
provide appropriate support to academies in this area, complementing the work of the wider
Education Team.
Our Compliance Reviews provide leaders of inclusion with the opportunity to showcase their
evidence of impact, whilst also exploring how well they present what effective inclusive practice
looks like across the academy; this is particularly useful for those academies in the ‘Ofsted window’,
who want to be assured that they are well-prepared and confident in articulating the impact of their
leadership.
Academies are supported through an initial visit in the first half term; this is a baseline assessment of
need, with areas ‘RAG-rated’ to inform next steps.
A follow-up visit is undertaken in the second half-term by a specialist member of the team, deployed
according to the needs of the academy and their particular area of expertise; the purpose of this visit
is to provide practical support in ‘moving reds and ambers to green’. A final visit is undertaken in the
following term to ensure that all areas of inclusion remain compliant.
We monitor the progress of academies from a compliance perspective, an example of which is shown
below:

Ad Astra Support
The inclusion team benefits from the additional support of two Ad Astras; one for Safeguarding and
one for SEND, who are experts in their respective areas, as evidenced by the effective practice seen
in their own academies. The Inclusion Ad Astras are deployed to support academies in challenging
circumstances and are expected to secure accelerated improvements, with evidence of impact well
documented.
Line management of the Ad Astras is undertaken by the Deputy Director of Inclusion and National
Leader of Inclusion respectively and there is a clear understanding that all work is agreed by the
Principal of the academy they are supporting; an example of this is provided in appendix 6 (Ad Astra
Support Template for Safeguarding).

Audit and Review
As part of the on-going support, all academies receive an annual review of Safeguarding, SEND and
Pupil Premium, as a minimum, in order to understand fully where strengths and areas for
development lie across all areas of inclusion.
We have developed a range of review tools, including: Safeguarding SEND; Pupil Premium; EAL;
Behaviour; and Mental Health, an example of which is provided below:

All review tools are available for academies to support self-evaluation and are used to inform
discussion during annual and monitoring reviews undertaken by the Inclusion team.

Tracking and Monitoring
We are a data rich Trust, but we don’t simply collate data for the sake of it. In partnership with
Assembly Data Analytics we have developed a bespoke data dashboard so that we are able to see ata-glance and in real time what our demographic looks like and how this compares to contextual
national data. An example screenshot of this is provided below:

Our approach to tracking and monitoring within inclusion focuses on a range of areas, including:
compliance; effectiveness of leadership; quality of teaching, learning, assessment and identification
of need; academic performance; and wider outcomes.
The Inclusion Key Tracking document monitors the effectiveness of academies in maintaining
statutory documentation and the regularity of updates. It also tracks the take-up of academies in
attending network meetings, so that we can ensure full engagement of all academies with the
inclusion offer.
A screenshot example of the key tracking document is provided below:

In order to facilitate the ‘expertise from within’, the Inclusion Leadership Matrix provides an
overarching evaluation of effectiveness across the areas of: Safeguarding; SEND; Pupil Premium;
Behaviour; and EAL.
The matrix provides aggregated scores across five key areas, which align with the Trust’s core values
and encourages peer support; with leaders who are strong in one particular element able to support
those who are not. In this way, the aim is to empower leaders within individual academies to be
responsible for their own continued and sustainable improvement.
For 2018/19, we have added an additional element of scrutiny, based on 2018 academic outcomes.
In this way, academies are also given a RAG-rating which reflects their performance, compared to
national data, for SEND and disadvantaged learners, as we continue in our drive to improve
attainment and progress so that it exceeds national.
An example of the leadership matrix for SEND is provided below:

Support to academies and the development of the learning and professional development offer is
underpinned by academic outcomes and tracked utilising the Astrea tracking document, which
includes all groups of learners and allows us to track progress across a range of characteristics; for
example, looking at the disadvantaged and SEND crossover learners.
In this way we can drill down into the data and provide support to academies in identifying who their
vulnerable groups are and providing challenge in determining what is being done to improve
academic outcomes for all.
An example screenshot of the academic tracking document is provided below:

Approach to Attendance
We understand that an indicator of a curriculum which does not meet the needs of all learners can
be evidenced in poor attendance records – particularly for vulnerable groups such as SEND and those
who are disadvantaged, and this can result in learners ‘voting with their feet’.
A bespoke Attendance Tracker has been developed for use across the Trust, designed by the Head of
Data Intelligence and the Deputy Director of Inclusion. The tracker allows for pro-active monitoring
of attendance and persistent absenteeism at a academy level and also provides a whole-Trust
overview, an example of which is provided below:
Cohort
% Attendance
Auth Abs
Unauth Abs
% <90%
Male
Female
SEN Cohort
SEN

Astrea Key Cohorts

K
E
% <90%
% <90% K
% <90% E
Non-SEN
% <90%
Pupil Premium Cohort
Pupil Premium % Att
% <90%
Non Pupil Premium Cohort
Non Pupil Premium
% <90%
PP/SEND
% <90%
NonPP/NonSEND
% <90%
Looked After
EAL Cohort
EAL % Att
% <90%
Non EAL Cohort
Non EAL
% <90%
WBR
Non WBR

Week 1
181
97.0%
1.2%
1.8%
13.3%
96.9%
97.1%
29
96.5%
96.5%

Week 2
179
97.7%
0.9%
1.4%
8.9%
98.3%
97.2%
27
97.5%
97.5%

Week 3
181
97.6%
0.7%
1.7%
8.8%
97.7%
97.5%
27
97.5%
97.5%

Change
2
-0.1%
-0.2%
0.3%
-0.1%
-0.6%
0.3%
0
0.0%
0.0%

20.7%
20.7%

11.1%
11.1%

11.1%
11.1%

0.0%
0.0%

97.1%
11.8%
46
95.0%
21.7%
135
97.7%
10.4%
94.2%
30.8%
97.6%
10.1%
99.1%
19
96.5%
10.5%
60
96.0%
21.7%
97.1%
96.8%

97.7%
8.6%
34
99.3%
2.9%
145
97.3%
10.3%
96.1%
10.0%
97.8%
10.2%
100.0%
16
93.8%
31.3%
58
96.6%
10.3%
98.1%
96.4%

97.6%
8.4%
39
98.0%
7.7%
142
97.5%
9.2%
97.0%
10.0%
97.4%
8.8%
98.7%
16
95.2%
12.5%
58
96.8%
12.1%
97.9%
96.7%

-0.1%
-0.1%
5
-1.2%
4.8%
-3
0.2%
-1.2%
0.9%
0.0%
-0.3%
-1.4%
-1.3%
0
1.5%
-18.8%
0
0.2%
1.7%
-0.3%
0.3%

Attendance is monitored and analysed weekly by the Deputy Director of Inclusion, who sends out
reports to individual academies highlighting overall attendance, persistent absenteeism and flagging
up any pupil groups of concern; this allows us to act promptly in addressing any attendance issues.
We also monitor the use of part-time timetables across the Trust and make clear that their use is not
permitted, unless in extreme circumstances. Where part-time timetables are in use, parent meetings
are held on a fortnightly basis and reintegration is expected within six weeks, unless medical
evidence advises to the contrary.

Approach to Exclusions
Whilst our approach to exclusions is underpinned by DfE statutory guidance, our Exclusions Best
Practice Guidance sets an even higher expectation for our academies to follow.
For those learners who have received more than two fixed-term exclusions in a half-term period or
who are at-risk of permanent exclusion, a Pre-Exclusion Assessment Process (PEAP) is undertaken;
this is a structured conversation held with the Principal or other Senior Leader, in order to discuss the
behaviours being exhibited and to understand the potential triggers to this. An extract of the
documentation produced is provided below:

During the PEAP, the needs of the learner are assessed and the impact of external and/or additional
support evaluated. As part of the evidence collation, the voice of the child is captured, and the
Principal is expected to show how, despite the support that has been put in place, exclusion is the
only remaining option available.
All Principals across the Trust support the PEAP process and have found it beneficial, in the event of
an exclusion hearing; it also supports academies in making recommendations for future practice, so
that we can continue to reduce the number of exclusions across the Trust; particularly for our most
vulnerable learners.

Quality Assurance Frameworks for Safeguarding and SEND
Astrea is unique in its commitment to inclusion, as evidenced by the high-profile appointments to the
Executive Board and Deputy Director (Safeguarding).
Embedding a Trust-wide approach to Safeguarding places due emphasis on consistency and ensuring
that practices are effective in keeping all learners safe. Our commitment to ensuring all academies
are fulfilling their safeguarding responsibilities is underpinned by the support offered by the Inclusion
team, through audits and review.
The MAT Safeguarding QA Framework has been developed to provide an additional layer of scrutiny
and is monitored at Trustee level, concentrating on the following key areas:
• Effectiveness of policy, dissemination and training;
• Addressing safeguarding in the scheme of delegation;
• Leadership and management of safeguarding;
• Post-incident reflection; and
• Trust action plans and responsive reporting to the CEO and Trustees.
An extract from the Framework is provided below:

As a contributor to the Whole Academy SEND MAT SEND Review Framework, this is used to gauge
the effectiveness of SEND provision across the Trust; this model aligns with the templates used for
audit and review purposes as discussed above.

Appendix 1 – SEND Teacher Referral Form

DATE OF REQUEST:

DATE OF BIRTH:

Teacher Concern Form: SENDCO Involvement Request

YEAR / CLASS:

FORM COMPLETED BY:

PUPIL NAME:

ANY EXISTING SEN: (Y/N) give details / areas of need:

Main Areas of Concern:
Communication and Interaction
Cognition and Learning
Social, Emotional and Mental Health
Sensory and/or Physical
MAIN CONCERNS: (Please detail)

Briefly explain what measures you have put in place to support them (differentiation, how
you have adapted the planning / curriculum / personalised learning etc)

Have parents already been consulted?

Y

Y

N

N

Please detail any other relevant information about the pupil

Specific Learning Difficulties Checklist attached?

Please note, observations will not be undertaken without receipt of this form and the SpLD checklist

Timescale / Deadline

OBSERVATION SCHEDULED FOR:

SENDCO Follow-Up Action

--------------------------------------------------------------------------------------------------------------------------

DATE FORM RECEIVED:

Summary of Lesson Observation:

Next Steps

Appendix 2 – SEND Learning Walk

SEND Learning Walk
NAME:

OBSERVER:

Knowing the Pupils with SEND
Class data identifies who the SEND pupils are, e.g. mark books

ü/ X

Comment

The Teacher File makes clear the strategies to be used to support pupils with SEND
When questioned, the teacher knows who the SEND pupils are and can articulate
their specific needs; including their strengths and weaknesses
Planning to Support Pupils with SEND
Lesson plans clearly identify differentiation for SEND pupils, e.g. through
resources, delivery, content to ensure access to learning, scaffolding, modelling
etc.

Comment

Seating for SEND pupils ensures positive inclusion with their peers
There are enough resources for all pupils and they are distributed to pupils with
SEND first
Visual and adapted resources are available for pupils with SEND, where needed
Quality First Teaching for Pupils with SEND
The teacher demonstrates high expectations for SEND pupils and does not assume
they will make less progress, purely because they have SEND
The work is pitched at the correct level for pupils with SEND and there is
opportunity for stretch and challenge

Comment

Teacher instructions are succinct, clear and repeated
Once the learning activity has started, the teacher checks SEND pupils understand
In-class support ensures maximised impact on learning and progress
Access arrangements for pupils with SEND are a standard feature of ‘normal
classroom practice’, e.g. word processors, scribes, readers, additional time
Clear and fair behaviour management is consistently applied and focuses on the
behaviour and not the pupil, with clear opportunities for redemption and praise
Promote Independent Learning
Within the lesson, pupils with SEND are provided with the tools and resources that
will allow them to access and engage with work independently

Comment

Within the lesson, pupils with SEND do not rely on the support of a TA
Progress Over Time for Pupils with SEND
When comparing SEND books with non-SEND books, equity of high expectations
are demonstrated in the amount of work completed
When comparing SEND books with non-SEND books, equity of feedback is
evidenced, with clear steps for improvement provided
The feedback provided to pupils with SEND is focused on learning and not just on
presentation
In instances of absence, there is clear evidence of work being ‘caught up’ on return

Any Additional Comments:

Comment

Appendix 3 – TA Learning Walk

Effectiveness of Teaching Assistants: Learning Walk
NAME:

OBSERVER:

In-Class Support
Teachers and TAs work effectively as a team
TAs work with a range of pupils within the class; not just those who are lowattaining or SEND
Support for specific pupils is structured so that it helps them access general
classroom teaching
The deployment of the TA in the classroom is driven by the needs of the pupils and
can therefore change as the lesson progresses
TAs have sufficient subject knowledge to allow the learning to progress at an
appropriate pace
TAs provide the right amount of support at the right time, and consistently give the
least amount of help first
TAs ensure pupils retain ownership of their learning and responsibility for their
work; ensuring independence is central

ü/ X

Comment

Pupils are able to work independently when the TA is not present or supporting
TAs actively look for opportunities for pupil independence to be developed /
enhanced
TAs are skilled in questioning to draw out understanding and deeper learning
TAs allow sufficient ‘wait time’ for pupils to think and respond; they do not rush
pupils or provide the answers in order to ‘get the task done’
Time is not wasted with TAs ‘sitting and listening’ to teacher talk
Targeted Interventions
Interventions are chosen to complement and extend class-based teaching and
learning and are based on evidence from research
It is clear that staff delivering interventions have had sufficient training and are
skilled in delivery
Staff delivering intervention sessions provide clear instructions to pupils, which are
succinct and repeated
Intervention sessions are well-paced and resourced
Intervention sessions do not result in pupils missing significant periods of classbased learning
Staff delivering interventions check pupils’ understanding before moving on or
ending the session
Staff delivering interventions are confident and skilled in promoting positive
behaviour management so that sessions are productive
Records kept provide evidence of the progress made in interventions being shared
with the classroom teacher
Work produced in intervention sessions provides evidence of progress over time,
which is reported on formally every six weeks

Any Additional Comments:

Comment

Appendix 4 – Pupil Premium Rationale Evidence

Appendix 5 – Vulnerability Dashboard and Register of Primary Need

Appendix 6 – Ad Astra Support Template for Safeguarding

